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The magnitudes of adjustment and frustration have been 
a matter of great concern for both the psychologists and 
educationists for quite a long time; and more so in the case 
of adolescents who are exposed to rapidly growing scenario 
of competition in the realm of self-actualization as well as 
in the field of educational opportunities and job 
satisfaction specially in the modern age. Both the 
phenomena, adjustment and frustration operating as positive 
and negative forces on self-actualization processes as well 
as social and occupational satisfaction have become very 
w 
crucial for the present day adolescents who while singing 
A 
between the attributes of childhood and adulthood find the 
ground under their feet getting more and more slippery and 
evanescent when faced with the competitive atmosphere around 
them for grabbing the educational and occupational avenues 
to their taste and calibre. 
Now the question arises specially with reference to 
India: are we really providing enough room for the free play 
of our adolescents' manifest and unmanifest potentialities? 
Even those who manage to get admission to the educational 
institution of some kind or the other, eventually get 
frustrated by the end of their education when exposed to the 
over competitive scene at the doors of job opportunities. 
How far adjustment goes with academic achievement and 
frustration with low academic performance among the 
adolescents is, therefore, the main concern of the present 
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study. 
Adjustment denotes the process whereby an organism, or 
an individual enters into a relationship of 'harmony' or 
equilibrium with the environment. (Gould and Kolb; 1965, 
pp. 9). 
Frustration denotes -the obstruction or thwarting of a 
(felt) need and/or the feelings that result from such 
obstruction. Gould and Kolb, 1965, pp. 276). 
The adolescents as a result of their abrupt physical 
changes specially relating to the onset of maturity and 
consequent heightened emotionality and the lack of balance 
between their capabilities and demands of their parents and 
teachers, generally remain in a confused state of mind, very 
much on the brink of frustration. The lack of educational 
and vocational opportunities further add new dimensions to 
the intensity of the problem which the present investigator 
humbly tries to start with. 
The growing conciousness, for better job opportunities, 
as a result of industrialization force the rural masses to 
migrate to the cities. The process sped up and by the later 
part of the twentieth century, the nature of the work 
carried out by the young changed drastically. Relatively a 
large number of job seekers in the major cities transformed 
the entire scenario. Job availability became inversely 
related to aspirants slowly and gradually. This crisis had 
become a challenge to those youth who are in the school and 
ready to go into job market. The hazy and unclear future 
prospects force them to think of other alternatives. Their 
inability to find appropriate ways and means and their 
inaction compel them to adopt certain bad habits that become 
further a matter of great concern to the nation. 
Adolescents, as it is called, need parent's and 
teachers' care to enable them to adjust to physical 
maturity, social living and the commonly held moral code. 
Rapid and marked changes which take place during this 
period, thus transforming the child into a totally new 
personality, need special attention and care on the part of 
the parents, teachers, researchers and other agencies to 
keep things in the right directions. > 
Hereupon, the causual factors of social adjustment and 
frustration among the adolescents need to be identified on 
the one hand and diagonastic means to be adopted on the 
other to shape the personality in general and improve the 
academic performance in particular. 
Adolescence is a preparatory stage for adulthood. It is 
considered to be the most crucial period compared to other 
periods of development of human life. It is a dynamic period 
to achieve high levels of selfawareness and goals learnt by 
them (Grinder, 1978) . 
Adolescence is both a biological process and a 
socioculural phenomenon (Frank, L.K. 1944) . Definitions of 
adolescence vary from strictly biological to broadly 
Cultural. Ford and Beach (1951) and Kinsey and Others (1953) 
use the term synonymously wih "pubescence" or reproductive 
maturaion. Dennis (1946) defines the study of adolescence as 
the sudy of the behavioral concomitants of pubescence. But 
usually the term is more generally defined to refer to the 
processes of development and adjustment during the so-called 
transitional period between childhood and maturity - roughly 
the teen years. Typically, adolescence is presumed to be a 
period involving certain discontinuities in development with 
resulting increase in psychological disturbance and a 
particular pattern of adjustive problems, and it is presumed 
to be a rather critical period in psychological developments 
forcing basic reorganizations in personality. In Raymond G. 
Kuhlen's opinion the preponderance of reasearch fails to 
support the storm and stress hypothesis derived from most 
theoretical orientations. A survey of worries (Kuhlen, 
Raymond G. , 1952), observations of emotional episodes in 
classroom (Blatz, W.E. and Others, 1937) counts of frequency 
of observed nervous systems (Olson Willard C. 1929) , 
longitudinal Rorschach data (Hertz, Mmarguerite R. & Baker 
Elizabeth 1943) and a questionnaire survey of specific 
nervous symptoms (Tyron, Caroline M. 1939) revealed no 
evidence of increased emotional disturbance during 
adolescence. Early findings of increased incidence of 
fingernail biting (Wechsler, David 1931) widely quoted as 
evidence of increased stress associated with pubescence, has 
not been confirmed by more recent researches (Malone, A.J. 
and Massler, M. 1952). Usually sudden biological or cultural 
changes are presumed to cause the stresses among 
adolescents. Thus the present evidence suggests that, on an 
average, social horizons widen gradually during childhood 
and adolescence (Barker Roger G. and Wright, H.F., 1955) and 
that sex urges have been increasing over a period of years 
and are not sudden characteristic of the adolescent, as the 
assumption of a preadolescent latency period implies 
(Kinsey, Alfred C. & others). 
On the other hand, other studies report adolescents to 
be "more introversive and concerned with their inner urges 
and experience" than children younger or older (Hertzman, M. 
& Margulies, H. 1943) to show more unhappiness in projective 
test material (Symonds, Percival M. 1945) to have more 
unpleasant and fewer pleasant experiences (Thompson, George 
G. and Kepler, M.O. 1945) and to show more delayed reaction 
time to stimulus word, such as "worry", "afraid", "unhappy", 
"restless" and "anxious" (Powell, Marwin, 1933) other 
investigators report that evidence for stress was found, 
although they do not report the supporting data (Frank, 
Lawrence K; and Others, 1951 and Tryon, Caroline M. 1939). 
In general, increase in anxiety in adolescence seems to be 
more characteristic of girls, but in both sexes it is 
associated with specific areas of adjustment typical of 
teens - family relations, ideological developments. 
heterosexual relations, vocational orientation as described 
by Havighurst. (Havighurst, Robert, J. 1953). The whole 
question of adolescence obviously needs further study. 
Adolescence is a period of interest to researchers for a 
variety of reasons: (i) It is a period of major change, 
physically, psychologically, and socially. As such it offers 
a change to study the processes of development and change in 
human beings who are already quite complex and capable of 
initiating much of their own behaviour, (ii) Adolescence is 
preparation for adulthood. Consequently to explain successes 
and failures in latter life, it is necessary to discover how 
adolescent events and developments facilitate or hinder 
later coping behaviour (iii) There have been some major 
historical changes in adolescent behaviour which call for 
understandings, (iv) School and College populations have 
been and continue to be popular subjects for research, for 
all practical purposes; as they are more available and 
controllable than any other group of normal, near-adult 
people. From some of the researches that have already been 
done, it can be inferred that adolescence is seldom 
rigorously defined in the psychological literature. In 
general, psychological rather than chronological divisions 
of the developmental stages seem to be preferred. With 
regard to the chronology of adolescence, however, most 
writers seem to agree that adolescence begins approximately 
at the first manifestations of puberty (Jersild, 1963 
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McCandless, 1961) . An exact span of years is not linJced with 
adolescence: McCandless (1961) states that some authors 
extend the period to age 24; Jersild (1963) considers that 
adolescence continues through sexual maturity, achievement 
of maximum growth in. height, and full mental growth as 
measured by tests of intelligence and that these take place 
between ages 12 and 20. Mussen and his associates (1963) use 
ages 11 to 18. Hurlock (1964) suggests that for purposes of 
definition adolescence be considered as terminating at the 
age maturity (21). Further she divides the period (which 
begins at approximately age 13 for girls and age 14 for 
boys) into "early" and "late" with age 17 as the dividing 
line. This emphasis on the chronology of adolescence is of 
some importance in the light of Erikson's construct (1959) 
of the "psychosocial moratorium" wherein societies are said 
to offer, in accordance with individual requirements, a 
sanctioned transitional period between childhood and 
adulthood. Previously Kuhlen (1960) noted that educators at 
the high school level (both junior and senior) were 
considered to be especially concerned with adolescent 
phenomenon. There is now consensus (Group for the 
advancement of psychiatry, 1962) that the college years in 
whole or part, compose a part of adolescence. Thus 
prolongation of adolescence would be in accord with 
Erikson's Concept. 
Adjustment is the process of behaviour by which men and 
other animals as well, maintain an equilibrium among their 
various needs or between their needs and the obstacles of 
their environments. The psychological climate of the home 
affects the adolescent's personal and social adjustment 
directly through its influence on his characteristic pattern 
of behaviour, and indirectly, by the effect it has on his 
attitudes. Out of the many conditions within the family, the 
greatest influence on the adolescent depends largely on 
the kind of person adolescent is. Peck and Havighurst have 
written "Each adolescent is just about the kind of person 
that would be predicted from a knowledge of the way of his 
parents treated him. Indeed, it seems reasonable to say 
that, to an almost startling degree, each child learns to 
feel and act, psychologically and morally, as just the kind 
of person his father and mother have been in their 
relationships with him". 
In general, the adjustment process inolves four parts: 
(i) a need or motive in the form of a strong persistent 
stimulus (ii) the thwarting or non-fulfillment of this need 
(iii) varied activity or exploratory behaviour, leading to 
(iv) some response that removes or atleast reduces the 
initiating stimulus and completes the adjustment. 
Some of the motives that stimulate adjustive behaviour 
are primary physiological needs such as hunger and thirst. 
Of greatest importance in complex human adjustments are the 
social motives involved in interactions with other persons, 
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including needs for security, approval, recognition, 
affection, conformity, prestige, mastery, self-realization 
and the like. Social motives are not inborn, but are learned 
by each person during the course of his development and 
socialization. Innate emotional responses provide the base 
from which many impoiftant social motives develop. 
Social motivation may also originate from the learning 
of secondary rewards. Feeding and comforting are 
intrinsically satisfying to little child. If these are 
accompanied by attention and kindwords, then recognition and 
approval from other people will become gratifying in 
themselves. Their absence will arouse maladjustive 
behaviour. 
Since social motives are learned, they tend to differ 
from one culture to another as society provides different 
learning experiences for its children. 
Emotional motivation has an especially important role 
in the process of adjustment. The feeling tone of anxiety is 
much like that of fear, but there are differences. Fear is 
evoked by a present external stimulus, anxiety by an 
apprehension of threat and a feeling of helplessness. There 
is no specific effective adjustment to anxiety. Anger may 
lead to aggression and fear to flight, but the anxious 
person is stirred up futilely. Anxiety is therefore at the 
root of many of the less effective adjustments. 
One of the most difficult of the developmental tasks, 
the adolescent must master, relates to social adjustments. 
These adjustments must be made to members of opposite sex in 
a relationship that never existed before and to adults 
outside the family and school environments. 
A good foundation of social adjustments, established 
during the early years of life, will go a long way towards 
helping the young adolescent to adjust successfully to the 
new social demands placed upon him. 
Of the many new adjustments the young adolescent must 
make in his social life, the most important and, in many 
respects, the most difficult are the adjustments he must 
make to increased influence of the peer group, to changes in 
social behaviour, to new social groupings, to adolescent 
friendships, to social acceptance or rejection, and to 
leaders and leadership. 
If the home climate is pleasant and the adolescent 
enjoys doing things with and for the members of the family, 
he learns to behave in a socially approved way. This makes 
him popular with his peers as well as with adults. "The 
home", Warnath says, "thus appears indeed to be a seat of 
learning for the development of social skills, and perhaps 
of the desire to participate in activities with other 
individuals". The influence of the home climate on the 
socialization of the adolescent extends to many areas: 
learning to conform to group mores, to communicate with 
others, to participate in peer activities, and to express a 
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liking for others. If the adolescent comes from a frictional 
home, he generally develops the habbit of rebelling against 
home standards. A poor home climate discourages 
communication between family members. Equally important in 
social acceptance is the ability to express affection for 
others. The adolescent who comes from a home with a 
frictional climate finds it difficult to establish 
affectional relationships with outsiders just as he does 
with family members. 
Social adjustment or maladjustment depends upon several 
organismic and environmental variables such as age, sex, 
intelligence, achievement, family background and socio-
economic conditions. These factors are interrelated. When 
the young child is well adjusted in his peer group, he is 
likely to achieve and develop his potentialities to the 
fullest extent. Any kind of disturbance in his social 
relations is likely to hamper the healthy development of his 
personality. 
Many theorists are in accord that peer relations play a 
major role in adolescence. Ausubel (1954) states that these 
interactions serve the facilitation of emancipation from the 
home and the transmission of social class values. Sullivan 
(1953) posits certain crucial interpersonal needs during 
each developmental stage, with "chumship" being the crucial 
need during pre-adolescence and the patterning of 
heterosexual object relationships prepotent in adolescence. 
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with regard to deviant adolescents, such as delinquents and 
emotionally ill teen-agers, the presence of distorted and 
unhealthy parent-child relationship is a common finding 
(Lichter & Others, 1962; Bennett, 1960). Solocum & Stone 
(1963) investigated the relationship between the family 
culture pattern (fairness of discipline, degree of 
affection, family democracy, and intra-family cooperation) 
and delinquent-type behaviour. Delinquent behaviour was 
found to be associated with low scores on the four family 
variables. McCord and his associates (1963), investigating 
antisocial as opposed to socialized aggressiveness, found 
that extreme neglect and punitiveness, alongwith a deviant, 
aggressive paternal model, produce antisocial 
aggressiveness; on the other hand, moderate neglect, 
moderate punitiveness, and ineffective control produce 
socialized aggressivenss. Peck and his associates (1960) 
experimented with a scheme of developmental levels of 
character formation and reported systematic relationships of 
character structure to several aspects of parental 
behaviour, to relations with age, mates, and to school 
achievement. 
Frustration involves the thwarting or blocking of 
person's dominant motives, needs, desires, drives and 
purposes. Psychologists have emphasized greater stress upon 
the thwarting than upon the individual's reaction to it. 
Frustration is categorized as primary and secondary. Primary 
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frustration involves the sheer existence of an active need, 
characterized by tension and subjective dissatisfaction. 
Secondary frustration occurs whenever the organism meets a 
more or less unsurmountable obstacle. 
Frustration has been defined as a psychological state 
resulting from the blocking of goal directed activity 
(Kisker, 1964), thwarting a need or desire (Coleman, 1974) , 
as a hypothetical construct produced either by some type of 
inhibitory condition or by a excitory tendency leading to 
accumulation of strength (Brown and Farber, 1951). 
Frustration-behaviour lacks goalorientation, feeling of 
intensive need deprivation and has a different set of 
behaviour mechanism which appears more or less senseless due 
to compulsive nature (Chauhan and Tiwari, 1973). 
Frustration behaviour is expressed in various modes 
such as regression, fixation, resignation and aggression. It 
is an emotionally oriented phenomenon (Sarget, 1948). 
Frustration results in aggression (Walter and Suleraan, 
1968) . Aggression has been defined as an act whose goal 
response results in injury to an organism - surrogate 
(Dolland et al, 1939). Fixation has been taken as a defence 
mechanism against anxiety by stopping the process of 
development (Symouds, 1946). Fixated behaviour may be taken 
in terms of interests and emotional attitudes to designate 
the attachment (Chauhan and Tiwari, 1972) . Regression and 
fixation relate to a withdrawing frustration where 
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regression is a condition of fixation. Regression means a 
return to an earlier mode of adjustment (in Freudian terms), 
differed from manifestation of behaviour during neurosis 
(Crutter, 1968). Resignation is an emotionally tinged 
attitude of active response going back to a situation, which 
we have previously been making. In this mode of frustration 
we obtain elimination of needs, no plans, no definite 
relation to future (Zwadski and Lazarusfield, 1935). 
Academic achievement of pupils has been a matters of 
concern for long and its prediction has assumed enormous 
importance in view of its practical value. Attempts have 
been made to identify the main determinants of achievement 
which led to studies involving both cognitive and non-
cognitive variables. Academic achievement is not a 
unidimensional function but a multidimensional activity. 
Lucas and Horrocks (1960) extracted approximately 70 stated 
needs of adolescents from a survey of the literature and 
constructed a questionnaire covering these needs. Factor 
analysis of the response of over 725 adolescents to the 
questionnaire revealed need for achievement related 
primarily to school achievement. Harris (19 59) observed that 
"Study habbits" were high on the list of problems of 
adolescent boys and girls in 1937 and 1957. Hess (1963) 
found that high school scholastic performance was the best 
and most consistent simple predictor of adult success. 
In other words, academic achievement has to be studied 
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in terms of psychological correlates in order to identify 
the factors which are important in affecting the academic 
achievement at school level. 
The dictionary of education (Good, 1945) defines the 
academic achievement as the knowledge attained or skills 
developed in school subjects, usually designated by test 
scores or by marks assigned by teachers or by both. 
Quite a number of studies have revealed a relationship 
between academic achievement and various other psychological 
variables, e.g., anxiety (Pandit, K.L. 1969; George, M. and 
Lakshminarayanan, T.R. 1988; Mathews, D.B. and Burnett, D.D. 
1989; Seipp, B. 1991); Introversion - Extroversion (Savage, 
R.D, 1966, Finlayson, D.S. 1970; Contractor, B.M. 1977; 
Mohan, J. and Gulati, A. 1986; Furham, A., Mitchell, J., 
1991). Adjustment (Washburne, N.W. 1941; George, E.I. 1966; 
Badami, H.D. and Goswami, G.P. 1973; Sharma G.R. 1978); 
Frustration (Julka, G.L. 1963; Entwistle and Cunningham, 
1968; Mehryar, A. H. and Khajavi, F. 1973; Tripathy, K.K. 
1978; Seemannova, M., 1983; Seipp, B. 1991). 
It can thus be inferred from the above discussion that 
in both the phenomenon adjustment and frustration 
complexities growingly emerge during the period of 
adolescence and these complexities affect quite 
significantly the academic achievement of the students. The 
extent of effect and its mode need a (th^oug« study of the 
problem and a conserted effort for the identification of the 
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relationship between these variables. The present study 
entitled "Social adjustment and frustration among 
adolescents and its effect on quality of academic 
performance" is a humble attempt in this direction. The work 
has been taken up with the following objectives : 
(i) to measure different dimensions of adjustment among 
adolescents, 
(ii) to find out the levels of frustration and their 
possible causal factors. 
(iii)to identify the influence of adjustment and frustration 
on academic achievement both from the points of 
quantity and quality. 
On the basis of above discussion, it is 
hypothesized that: 
(i) that the level of the adjustment would be closely 
associated with academic achievement and negatively 
correlated with frustration, 
(ii) that highly adjusted subjects will be high achievers 
also and low adjusted ones low achievers, 
(iii)that the high adjusted subjects will exhibit low level 
of frustration and low adjusted groups high level of 
frustration, 
(iv) it is expected that the frustration will have a 
negative relationship with academic achievement. 
The comparisons between the two sexes are expected to reveal 
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differences along all the three selected variables between the 
boys and girls. 
(v) there should be difference between the boys and girls 
on the measure of adjustment, it is expected that the 
boys shall be more adjusted than the girls, 
(vi) on the measure of frustration, the girls are expected 
to be more frustration prone than the boys. 
(vii)on the scale of academic achievement, it is expected 
that the girls will show an edge over the boys, 
(viii) Quite naturally it is expected that frustration will 
exhibit negative relationship with academic 
achievement. 
The next chapter deals with the brief survey of 
related studies. 
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The present study is an attempt to investigate into the 
relationship of social adjustment, frustration and its 
effect on academic achiement individually and collectively. 
Although the field has been explored quite extensively. Yet 
the specific area taken up by the present investigator has 
hardly been the focal point for the previous studies. Most 
of the studies done in past dealt either with one or two 
factors of personality in relation to academic achievement 
but other important factors such as extraversion, 
frustration and its effects on scholastic achievement were 
not given due importance. Similarly social adjustment in 
relation with academic achievement is either unexplored or 
if done so then very casually. Therefore the researcher has 
tried to review the studies more comprehensively keeping in 
view the various psychological and socio-psychological 
variables such as frustration and social adjustment etc. 
with academic achievement. 
Studies on Social Adjustment and Frustration: 
In the complex society like ours, an individual cannot 
achieve all the desires and goals due to the feelings of 
lack of belong ingness on the one hand and a feeling of 
decline in the drive to adjustment to the existing 
environment on the other. Whenever needs and desires are 
created but no means of satisfying x them is provided, 
frustration results, which creates adjustment problems in 
different areas viz social, emotional, educational etc. 
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Adjustment and frustration bears a close relationship and 
discrepancy in one area severely affect the other. Studies 
in this connection have been carried out both in India and 
abroad. John N.W. 1941; Bhatt L.N. et.al 1961; Kakkar, A. 
1964; Singh B.N.K., 1965; Barial R.N.P., 1966; George E.I., 
1966; Agrawal R.N., 1970; Seth, S.1970; Pandey, A. 1970; 
Badami, H.D. & Goswami S.P., 1973; Kanawala S.C, 1973; 
Pandit K.M., 1973; Tiwari, S.N., 1977; Sharma G.R., 1978; 
Asha C.B., 1978; Pandey B.B., 1979; Sathappan S. & Kuppan 
A., 1980; Owen K. 1981; Chatterjee R.G. & Bhaskar, P. 1981; 
Lynn R. Hampson, L. & Magee M. 1983; Sujatha B.N., 1985; 
Mehta P. & Kumar D. , 1985; Shah B. 1986; Kumari, R. 1988; 
Vasistha K.K., 1989; Joshi,A. 1990; The details of these 
studies are given below: 
John N.W. (1941) conducted a study on factors related 
to the social adjustment of college girls. The sample 
consisted of 119 boys and 119 junior girls at Syracuse 
university. The tool used was Washburne Social Adjustment 
Inventory. The finding revealed that those college boys and 
girls are most likely to be socially and emotionally well 
adjusted (i) who are from upper class (ii) who come from 
unbroken homes, (iii) who work to earn part of their way 
through college (iv) who are engaged in college activities 
and (v) who are in the upper 25% of college students in 
intelligence. 
Bhatt L.N.; et.al (1961) investigated into 
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psychological factors related to adolescent adjustment. The 
sample of the study comprised of 2500 boys and girls drawn 
from urban and rural schools and colleges. The test material 
consisted of a battery of ten Psychological Inventories 
specially constructed for the study. The Adolescent 
Adjustment Tests consisted of the three components viz. 
emotional, social and family. The finding revealed that the 
correlation coefficients between emotional, social and 
family were statistically significant. 
Kakkar, A. (1964) investigated the adjustment problems 
of adolescents. The sample of the study was 75 girls and 75 
boys of class XI. The tools used were Raven's Progressive 
Matrices Test, the Asthana Adjustment Inventory, Personality 
Inventory prepared by Allahabad bureau of psychology, the 
Rorschach Ink Blot Test and the Thematic Apperception Test 
by Murray. Result revealed that there is positive inter 
correlation between home, school, health and social areas. 
It was also found that the adjustment problems adversely 
affected the learning efficiency of adolescents. 
Singh, B.N.K. (1965) studied some non-intellectual 
correlates of academic achievements. The study was conducted 
on a sample of 370 male students of graduate courses. The 
study revealed that academic achievement was significantly 
and positively related to intelligence, concept formation 
ability and academic motivation. Academic achievement was 
negatively related to anxiety. 
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Barial, R.N.P. (1966) investigated into the impact of 
social class background upon educational achievement and 
motivation. The investigation was made on a sample of 1508 
students. The tools used were Kuppusway's Socio-economic 
Status Scale, Raven's Standard Progressive Matrices Test, 
Edward's Personal Preference Record (Hindi version) and the 
marks of examination. The investigation revealed that there 
exist no significant difference in the educational 
achievement of students belonging to various social classes. 
George, E.I. (1966) made a comparative study of the 
adjustment and achievement of students studying in Kerala 
State. They were tested with Intelligence and Personality 
Test and Adjustment Inventories covering home, health, 
social, emotional and school adjustment. Marks of SSLC were 
also obtained. The findings revealed that (i) extraversion 
was related to only a few areas in adjustment and had no 
influence on achievement (ii) the less neurotic were better 
adjusted in all areas (iii) neuroticism had no significant 
influence on achievement. 
Agrawal, R.N. (1970) conducted a study on adjustment 
problems of secondary school pupils as perceived and judged 
by parents, teachers and pupils themselves. The sample of 
the study was 2,375 male students of different socio-
economic strata within the age range of 13 to 18 years. The 
tools used were the Self-prepared Adjustment Inventory and 
Saxena's Adjustment Inventory. The findings revealed that 
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(i) adjustment problems in social areas as perceived by 
pupils themselves decreases with age, whereas in case of 
emotional and health areas, it increase, (ii) the pupils' 
overall adjustment problems in different areas except home 
are highest for upper socio-economic group and lowest for 
the lower, (iii) in general the nature of adjustment 
problems increases with age (iv) parents responses reveal 
that the adjustment problems of pupils decrease in social 
area. Teachers' perception of pupils adjustment problem is, 
by and large, in agreement with that of parents. 
Seth, S. (1970) investigated into the adjustment 
problems of female students. The sample of the study 
consisted of 500 female teenagers. The tool used was an 
Interview Schedule covering aspects of adjustment problems 
related to the family, school, sex, personal, social and 
vocational areas. The finding indicated that the female 
teenagers had more social problems. 
Pandey, A. (1970) attempted to study adjustment, 
personality, values and vocational interests of supernormal 
and normal adolescents. The sample of the study was 400 
adolescents of class X and XII within the age of 15 to 18 
years. The tools used were an Adjustment Inventory, 
Vocational Interests Blank and an Inventory to measure 
values. The finding revealed that (i) super normals and 
normals did not differ in home, health and emotional 
adjustments, (ii) normal adolescents of 15, 17 and 18 years 
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had significant superiority over supernormal adolescents of 
the same ages with regard to social adjustment (iii) 
increase in age and education was normally accompanied by 
betterment of adjustment in all areas (iv) normal 
adolescents had superiority over supernormal adolescents in 
the case of social values. 
Badami, H.D. and Goswami S.P. (1973) studied social 
adjustment in relation to some organismic and environmental 
variables. The sample of the study was consisted of 50 high 
achievers and 50 low achievers aged between 13 to 17 years. 
They were tested on Badami's Social Adjustment Inventory and 
Kuppuswamy's Socio-economy Status Scale. The findings 
revealed that social adjustment is significantly associated 
with school achievement. 
Kanawala, S.C. (1973) investigated the adjustment 
problems of college students in different areas of 
adjustment. The sample was drawn from university students of 
arts stream. Badami's Adjustment Inventory was used for 
measuring adjustment. The finding revealed that entire group 
is highly adjusted in social area and lowest adjustment is 
marked in educational area. 
Pandit, K.M. (1973) studied the adjustment problens of 
the gifted and non-gifted male and female children and their 
reactions to frustration. The finding of the study revealed 
that (i) the gifted had less adjustment problems than non-
gifted, (ii) girls of both the groups had less problems of 
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adjustment than their corresponding counterparts (iii) the 
gifted and the non gifted children did not differ in their 
level of adjustment in almost all the areas except school 
adjustment (iv) gifted boys were more problematic than 
gifted girls in their overall adjustment (v) non-gifted 
girls showed superior adjustment to boys except for 
emotional area, (vi) it was observed that the gifted and 
non-gifted reacted differently to experimentally produced 
frustration; the gifted evaluated the situation more 
positively and critically than non-gifted (vii) there was no 
effect of frustration producing instructions on the self 
concept or anxiety scores of the gifted and non-gifted; but 
the interaction effect was statistically significant. 
Tiwari, S.N. (1977) did comparative study of 
personality of high school boys and girls. The sample of the 
study consisted of 200 girls and 300 boys of class X from 
rural and urban areas each. They were tested on the Test of 
General Mental Ability by M.C. Joshi, the Personality 
Inventory by J. Singh, the Asthana's Adjustment Inventory. 
The findings of study were (i) in sociability, girls were 
superior to boys and urban students were superior to rural 
students (ii) boys were more adjusted in comparison to 
girls. 
Sharma, G.R. (1978) studied factors underlying 
adjustment problems of professional and non-professional 
college students. The sample of the study comprised of 520 
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professional students and 510 non-professional students. The 
tests used were Sinha and Singh's Adjustment Inventory for 
college students, the Kulshreshtha and Day's Socio-economic 
Status Scale. The study revealed that (i) the medical 
students had greater problems in social, emotional and 
educational areas than the commerce students (ii) socio-
economic status contributed significantly towards the well 
adjustment of professional college students. 
Asha, C.B. (1978) made an emperical study of the 
adjustment problems of creative children in secondary 
schools. The sample of the investigation consisted of 1100 
students (510 boys and 590 girls) studying in X standard in 
the various schools of Kerala. They were tested on 
Adjustment Inventories and Tests of Creative Thinking 
Abilities. The finding revealed that (i) the highly creative 
children are more or less equally adjusted as their less 
creative peers (ii) boys and girls differ significantly in 
creativity and in adjustment. 
Pandey, B.B. (1979) investigated into adjustment 
problems of adolescents. The sample of the study was 500 
students studying in Class XI. The tests used were the 
Adjustment Inventory and the Test on the Level of 
Aspiration. The findings of the investigation were (i) rural 
students secured better points in emotional, health and 
school adjustment areas (ii) significant relationship 
existed between adjustment and achievement (iii) urban 
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students were facing difficulty in adjustment in school, 
health and emotional areas. 
Sathappan, S. & Kuppan, A. (1980) made a comparative 
study of adjustment patterns of humanities and science 
students. Sample consisted of 50 science and 50 humanities 
students. The tools used were the Saxena's Adjustment 
Inventory measuring home, health, emotion, social and 
college life. The study revealed that (i) humanities 
students were found to be better adjusted generally and 
socially than science students (ii) there were no 
significant differences between the groups in the other 
adjustment areas. 
Owen, K. (1981) attempted to investigate into the 
relationship between certain home environment factors, non-
cognitive variables and achievement. The sample of the study 
was 1792 pupils. The finding revealed that day dreaming, 
motor coordination, relationship with peers and particularly 
concentration were related to school performance. 
Chatterjea, R.G. and Bhaskar, P. (1981) investigated 
the effects of adjustment, extraversion and field 
independence on academic achievement. The sample of the 
study was 100 males aged between 14.5 years to 16.1 years. 
They were administered The Bell Adjustment Inventory, a 
Bengali Adaptation of The Junior Eysenck Personality 
Inventory and Adjustment Test. Achievement scores were taken 
from school records. Results indicated that better adjusted 
26 
subjects had significantly higher scholastic achievements 
than poorly adjusted subjects. Achievement scores did not 
correlate significantly with extraversion scores. 
Lynn, R; Hampson, S.L. and Magee, M. (1983) 
investigated the determinants of educdational achievement of 
16+ in relation to intelligence, personality, home 
background and school. 701 secondary school students aged 15 
years studying in Northern Ireland were administered the 
Junior Eysenck Personality Questionnaire and measures of 
status aspiration, parental occupation and school type. 
Results showed that psycoticism and status aspiration were 
significant predictors of educational achievement. 
Sujatha, B.N. (1985) conducted a study on school 
adjustment in relation to academic achievement of socially 
disadvantaged children. The sample of the study consisted of 
280 IXth standard boys. The tools used were the Kannada 
Version of Bhagia's School Adjustment Inventory and annual 
examination marks were considered as academic achievement. 
The result indicated that school adjustment and academic 
achievement are intimately related and disadvantaged group 
was found poor at both. 
Mehta, P. and Kumar, D. (1985) studied the relationship 
of academic achievement with intelligence, personality, 
adjustment, study habbits and academic motivation. The 
sample of the study comprised of 60 male and 60 female post-
graduates. They were administered the Eysenck Personality 
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Inventory. A Study Survey designed by S. Jalota, a Test of 
Academic Motivation designed by H. Hartley and J.H. Hogarath 
(1971), and the Bell's Adjustment Inventory. Results 
indicated that psychological variables in terms of 
personality and adjustment are not related. 
Shah, B. (1986) conducted a study on social adjustment 
of graduate students in relation to caste and educational 
development. The sample comprised of 1050 graduate students 
in arts, science and business. A Social Adjustment Inventory 
was used. The finding indicated that no significant 
differences in social adjustment distinguished the castes. 
High achievers showed better social adjustment. 
Kumari, R. (1988) conducted a study on the adjustment 
problems of normal and handicapped adolescent boys in 
relation to their home and health. The sample comprised of 
100 normal and 100 physically handicapped adolescent boys. 
The tool used was Bell's Adjustment Inventory. The study 
revealed that normal adolescents from low income face more 
adjustment problems than adolescents from high income group. 
Vasishtha, K.K. (1989) investigated into relationship 
among achievement motivation, adjustment, self concept and 
academic achievement. A sample of 155 (M = 95, F = 60) of 
class XII science student was selected. Tools used were 
Adjustment Inventory for College Students, by Sinha and 
Singh. Mohsin's Self Concept Inventory and Achievement 
Motivation Test & Inventory by Prag Mehta and annual 
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examination marks were considered as the academic 
achievement. The findings revealed that (i) academic 
achievement appeared to be a function of achievement 
motivation and personality adjustment (ii) Unduly high 
achievement motivation may enhance the level of anxiety 
causing a blow to the adjustment (iii) well adjusted 
students demonstrate a realistic self concept and high 
academic achievement while maladjusted ones may lack in both 
the self concept and academic achievement. 
Joshi, A. (1990) examined the relationship among 
achievement, personality and adjustment. The sample of the 
study was 54 girls at a secondary school. They were 
administered Achievement Test in Physics, a Hindi version of 
The Maudslay's Personality Inventory and An Adjustment 
Scale. The finding revealed that overall achievement of the 
subjects were not significantly correlated with personality 
(Extraversion - introversion) with adjustment in general or 
with adjustment towards home, school, peers. 
Studies on Social Adjustment and Academic Achievement 
Since present investigation focuses on the aspect of 
social adjustment and achievement, a detailed survey of the 
studies, predicting the relationship between these variables 
will be quite important to understand the significance of 
the study under investigation. There are very few studies 
made in this specific area. 
Mathur, K. 1963; Jain, S. 1965; Sinha, N.C.P. 1967; 
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Bhatnagar R.P. 1967; Jha, V. 1970; Sharma, K.G. 1972; 
Thakur, R.S. 1972; Reddy, V.L.N. 1973; Srivastava, J.P. 
1974; Pandey, R.P. 1974; Seetha, B.C. 1975; Contractor, B.M. 
1977; Bhagirath, G.S. 1978; Friedrich, C. 1978; Finn, A. 
1979; Verma, O.P. and Upadhyay, S.N. 1981; Iverson, B. K. 
and Walberg, H.J. 1982; Krishnan, R. 1982; Bose, U. 1982; 
Olga, A. Zorislava, B. and Albina, S. 19'84; Mathiasen, R.E. 
1984; Quraishi, Z.M. and Bhatt V.D. 1986; Barney, J.A. et. 
al. 1986; Mohan J. and Gulati A. 1986; Gakhar, S.C. 1986; 
Sudhir, M.A. and Muraleedharan, P.G. 1987; Sinha S. et. al. 
1988; Furham A. and Mitchell, J. 1991; The detail account of 
these studies are given below. 
Mathur, K. (1963) investigated into effects of socio-
economic status on the achievements and behaviour of higher 
secondary school students. The sample of the study was 500 
students (308 boys and 192 girls) of classes IX and X. The 
research tools used included SES scale. The Achievements 
Test of Bureau of Educational and Vocational Guidance, 
Bihar; a five points scale constructed for measuring the 
personality components and behaviour. The Bell's Adjustment 
Inventory (Student form), Maslow's security - Insecurily 
Inventory and an Inventory of Study habbits. The 
investigation revealed that achievement was highly 
correlated (r = .67) to adjustment. 
Jain, S. (1965) experimentally studied the relationship 
between home environment and scholastic achievement. The 
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sample for the purpose was 504 aged between 13+ to 15+ of 
both the sexes. The tool used was a Group Verbal Test of 
Intelligence (B.P.T.14 - prepared by Bureau of psychology, 
Allahabad) and scholastic achievement was assessed from the 
U.P. Board's high school examination marks. The study 
revealed that personality adjustment tended to bear almost a 
negative and significant relationship with the scholastic 
achievement, although the amount of relationship was 
negligible. 
Sinha, N.C.P.(1967) studied intelligence and some 
personality factors in relation to academic achievement of 
school students. The sample consisted of 400 male students 
studying in class X in the towns of Patna and Gaya. The 
tools used in the study were the Nafde's Non-verbal Test of 
Intelligence (NVTI); the Taylor's Manifest Anxiety Scale 
(TMAS), The Mc Clelland's TAT Picture Cards and the 
Eysenck's Personality Inventory (EPI). The study revealed 
that (i) intelligence and academic achievement were 
significantly related (beyond 0.01 level) (ii) academic 
achievement was found to be positively and significantly 
related to achievement motivation and manifest anxiety at 
0.01 level and with extraversion - introversion and 
neurocticism at .05 level (iii) science students scored 
significantly higher on the intelligence test than the 
students of arts. 
Bhatnagar, R.P. (1967) attempted to study some of the 
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personality variables as predictors of academic achievement. 
The sample of the study was 1,941 students (912 belonged to 
humanities, 476 to commerce group and 553 to science group) 
studying in Class XI. The tools used were the Hindi 
adaptation of Edward's Personal Preference Schedule, the 
academic achievement was assessed in terms of composite 
scores of students on objective attainment tests and 
intelligence was measured by Jalota's Group Test of General 
Mental Ability. The study revealed that the correlation 
between personality variables and academic achievement was 
significant. 
Jha, V. (1970) investigated into some factors related 
to achievement in science by students in secondary schools. 
A random sample of 342 boys and 104 girls was drawn from 
two boys and two girls school. The tools used were the 
Mohsin's General Intelligence Test, the Roy Choudhary's 
Science Selection Test, the Sinha and Singh's Adjustment 
Inventory, Taylor's Manifest Anxiety scale, the Antarmukhi 
Bahirmukhi Vyaktitva Prashnavali, Wrenn's Study Habit 
Inventory, and Kuppuswamy's Socio-economic Status Scale. 
The two preceding annual examination marks in science was 
considered as achievement. The investigation revealed that: 
(i) there was a significant positive relationship between 
achievement in science and adjustment (ii) there was a 
significant negative relationship between achievement in 
science and anxiety in case of boys and combined samples, 
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but not so in the case of girls. 
Sharma, K.G. (1972) made a comparative study of 
adjustment of over and under achievers.The sample of the 
study consisted of 525 subjects of grade VIII aged between 
13 to 15 years. The tools used were the Mehta's Verbal 
Intelligence Test and examination marks were considered as 
academic achievement. The result showed that (i) the over 
achievers had better adjustment than the underachievers in 
the area of social adjustment (ii) those who had more 
effective adjustment in social area were overachievers and 
those having less effective adjustment in this area were 
underachievers (iii) intelligence was related to adjustment 
in social area, which implied that adjustment was atleast 
partly dependent upon intelligence. 
Thakur, R.S. (1972) investigated into the scholastic 
achievements of secondary school pupils of Bihar. A 
sample of 780 science students of Class XI was selected. 
Tools used were the Bihar Verbal Intelligence Test, Mehta 
Achievement Motivation Test, Science Aptitude Tests in 
Physics and Chemistry, Socio-economic Status Scale and a 
questionnaire prepared by the investigator. The important 
finding is that scholastic achievement and intelligence were 
significantly associated. 
Reddy, V.L.N. (1973) investigated into certain factors 
associated with academic achievement at the first year 
degree examination. The sample consisted of 396 students of 
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the arts and science colleges. The tools used on the above 
sample were the questionnaire developed by the investigator, 
the Mukherjee's Sentence Completion Test, Cattell Culture 
Fair Test of Intelligence, scale 3, Form A and Form B, the 
Cattell 16PF Test, Form A (1962) and Form B (1961) . The 
findings revealed that (i) socio-economic status and 
personality factors E, F, O and Q2 were not significantly 
related to achievement in any subject or group of subjects 
(ii) the variables of emotional climate in the home, 
intelligence and personality factors of the 16PF, namely. A, 
C, G, H, F, L, M, N, Q^, Q3 and Q^ were found significantly 
associated with achievement in one subject or the other. 
Srivastava, J.P. (1974) attempted to investigate the 
effects of academic and personality characteristics on the 
academic achievement of boys studying in class X. The sample 
for this purpose included 1,131 male students studying in 
Class X. The tools used for data collection were, The HSPQ, 
Test of Academic Motivation, Socio-economic Status Scale, 
(SESS, urban form), Culture Fair Test of Intelligence and 
Achievemnt Test constructed by R.P. Bhatnagar. The 
investgation revealed that (i) personality trait of tough 
minded - tender minded was found to influence significantly 
but negatively the academic achievement at 0.05 level (ii) 
each personality trait contributed to the academic 
achievement alongwith academic motivaton. 
Pandey, R.P. (1974) attempted to examine the effects of 
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mental abilty, certain personality factors and rural and 
industrial backgrounds on the academic achievement of early 
and late adolescents in both arts and science sections. The 
sample consisted of 800 students between the age of 13 to 15 
(early adolescents) and of 16 to 18 (late adolescents). The 
tools administered were the Maudsley Personality Inventory, 
Jalota Group Test of General Mental Ability and IPAT High 
School Personality Questionnaire. The investigation revealed 
that the upper achieving group of adolescent students 
differed significantly from the lower achieving group with 
regard to the personality factor F (Cheerfulness and 
Socialability). 
Seetha, B.C. (1975) inquired into the psycological and 
social factors affecting academic achievement. The sample of 
the study was 566 students. The inquiry revealed that no 
significant relationship existed between social adjustment 
and academic achievement. 
Contractor, B.M. (1977) investigated into educational 
attainment as a function of certain variables. The sample 
used was 300 students who had completed their S.S.C. 
examination from Ahmedabad city. The tools used for data 
collection were Standard Progressive Matrices Test, Thematic 
Apperception Test, Self Analysis Questionnaire developed by 
the investigator, Gujrati version of Maudsley Personality 
Inventory, Gosai's Personality Adjustment Inventory and 
Personal Information Blank. The findings of the 
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investigation were (i) educational attainment was positively 
related to intelligence and socio-economic status (ii) 
educational attainment was related in negative direction to 
anxiety (iii) educational attainment was not related to 
neuroticism, extraversion, maladjustment. 
Bhagirath, G.S. (1978) studied correlates of academic 
achievement as perceived by the teachers and students of 
High School. The study was conducted on a representative 
sample of 407 teachers and 901 students of class IX and X. 
The tools used for the collection of data were a list of 
correlates of academic achievement prepared and standardized 
by the investigator, Raven's Standard Progressive Matrices 
and Bell's Personal Adjustment Inventory (Adult form). The 
findings of the study were academic achievement and school 
and social adjustment are correlatred as perceived by the 
teachers and the students. 
Friedrich, C. (1978) investigated into correlation 
between the social background and school performace of 12-13 
year old pupil. The sample comprised of 257 male and 266 
female high school students aged between 11-15 years. They 
were tested with the Culture Fair Intelligence Test 2 (CFT2) 
and Mannhein Biographical Inventory. The result revealed 
that the family situation, social activities, stress and 
frustration had low (0.00 - 0.12), yet partly significant, 
correlations with grades. 
Finn, A. (1979) conducted a study on academic success 
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or failure: A clinical approach through open interviews with 
adolescents and their parents. The content of interviews 
with 17 early adolescent males (13-14 years) and with their 
parents were analysed. The study revealed that home 
environment of the successful groups were described 
positively. Successful youth were more mature and confident. 
Adjustment to the family environment may be a condition for 
adolescents academic success. 
Verma, O.P. and Upadhyay, S.N. (1981) studied some 
psychological correlates of school achievement. The sample 
of the study was 50 male students. They were administered a 
battery of tests to measure the effects of adjustment, 
personality, frustration on school achievement. The result 
revealed that higher degree of adjustment was associated 
with better school achievement. Subjects with higher degree 
of extraversion, conflict and frustration were low 
achievers. 
Iverson, B.K. and Walberg H.J. (1982) conducted a study 
on home environment and school learning and evaluated 18 
studies of 5,831 school in 8 countries over 19 years. The 
result indicated that ability and achievement are more 
closely linked to the socio-psychological environment and 
intellectual stimulation in the home. 
Krishnan, R. (1982) investigated into school 
achievement of pupils belonging to different levels of 
socio-economic status. 
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The sample for the purpose was 300 students having mean 
age 13 years. They were administered a SES scale and a 
general achievement battery. Result revealed that there was 
a significant positive correlation between SES and 
achievement scores. 
Bose, U. (1982) studied scholastic achievement and its 
correlates. The sample of the study was 2 50 students aged 
between 7-12 years. The tools used were the interview of the 
mothers and Culture Fair Intelligence Test. Results showed 
that social background and intelligence were the major 
factors determining scholastic achievement. 
Olga, A; Zorislava, B; and Albina, S. (1984) 
investigated into social determinants of childrens' 
scholastic achievement. The sample consisted of the children 
from low, middle and high socio-economic strata. The results 
confirmed the dependence of social gradient in scholastic 
achievement on family SES. 
Mathiasen, R.E. (1984) investigated the predictors of 
College academic achievement over 60 studies. Finding 
indicated that, in general, successful college students 
excelled in high school, appear to be more introverted, more 
responsible, more academically motivated and more 
achievement oriented. 
Quraishi, Z.M. and Bhatt, V. D. (1986) investigated 
academic achievement in relation to socio-economic status, 
age and sex. The sample of the investigation was 100 male 
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and 100 female undergraduate. The finding showed non-
significant effects of age and sex on academic achievement. 
Socio-economic Status, however, was found to have a 
significant influence on academic achievement. 
Barney, J.A; et al.(1986) analysed acadenic achievement 
and personality characteristics of business students. The 
sample used was 3 0 business students. The tools used were 
questionnaire designed to measure social responsibilty, and 
stress anxiety. The result indicated that there was no 
relationship between academic achievement and the three 
personality characteristics. However, some relationship 
between academic achievement and social responsibility and 
between academic achievement and stress anxiety was found in 
the 1st semester of the 2nd year only. 
Mohan J. and Gulati A. (1986) reviewed into correlates 
of academic achievement. The results indicated that besides 
intellingence, several other factors such as home 
environment, socio-economic status (SES), self concept, 
neuroticism, psychoticism, Introversion - Extroversion. 
Overall personality adjustment appears to be related to 
academic achievement. 
Gakhar, S.C. (1986) made a correlational research of 
individual differences in intelligence, aptitude, 
personality and achievement among science, comnerce and arts 
students. The sample of the research was 150 science, 
business and art students. The tools used were a Group Test 
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of General Mental Ability, The Differential Aptitude Test 
and the sixteen personality factor questionnaire (16PF). 
Finding revealed that intelligence was found to be more 
closely related with aptitude and achievement than with 
personality factors. 
Sudhir, M.A. and Muraleedharan, P.G. (1987) 
investigated into science achievement in relation to 
intelligence and socio-economic status. The sample 
comprised of 146 male and 165 female secondary school 
students.They were administered a Science Achievement Test, 
a Group Test of Intelligence and a Socio-economic Status 
Scale. Findings revealed that socio-economic status and 
intelligence are positively related with science 
achievement, i.e., high socio-economic status and high 
intelligence subjects had higher science achievement scores 
than low socio-economic status and low intelligence groups. 
Sinha, S; et. al. (1988) attempted to study scholastic 
achievement with special reference to their intelligence and 
family variables. The sample of the study was 50 high 
achieving and 50 low achieving undergraduates. They were 
administered the Raven Standard Progressive Matrices and a 
Semistructured interview on family and personal variables. 
Result revealed that scholastic achievement was 
significantly related to socio-economic status. 
Furham, A. and Mitchell, J. (1991) conducted a 4 years 
analysis of the relationship between personality tests and 
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academic achievement. The sample was 252 occupational 
therapy students aged between 18-2 5 years. The analysis 
revealed that introversion was related to academic 
performance. 
Studies on frustration and academic achievement 
Frustration affects adversely the whole gamut of human 
behaviour including the academic performance of the 
individuals. However the extent of its influence on specific 
areas need empirical explorations. Some valuable work has 
been done in this field also but the field has yet not been 
fully divulged. It would be quite helpful to note some 
important studies in this regard. 
Julka, G.L. 1963; Ruston, J. 1966; Paul, K. 1966; 
Savage, R.D. 1966; Malviya, I. 1968; Entwistle and 
Cunningham, 1968; Pandit, K.L., 1969; Entwistle, N.J. 1969; 
Mathur, T.B. 1970; Finlayson, D.S. 1970; Uday Shankar and 
Lt. Jarnail Singh Brar 1973; Mehryar, A.H. and Khajavi F. , 
1973; Brar, J.S. 1976; Tripathi, K.K. 1978; Patel G.N. 1979; 
Grinnell R.M. and Kyte, N.S. 1979; Sumbali, K.1981; Ganguli, 
P.K. 1981; Dagur, B.S. 1982; Seemannova, M. 1983; Sewell, 
T.E. Farley F.H and Sewell F.B. 1983; Mc Cann, Stewart, J 
and Meen K.S. 1984; Verma O.P. 1984; Manwani, S.L. & 
Saxena, V.B. 1988; Arun, K.S. and Pares, C.B. 1988; George 
M. and Lakshminarayanan T.R. 1988; Mathews, D.B. and 
Burnett, D.D. 1989; Mc Kenzie, J. 1989; Seipp, B. 1991; A 
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detailed review of these studies are given below : 
Julka, G.L. (1963) conducted a study on 100 school 
going children aged between 7+ to 11+ in relation to 
aggression, fear and anxiety. The tests used were one 
constructed for the purpose and Rorschach Ink Blot Test. The 
finding revealed that there was no significant difference 
between the two sexes on the production of aggression and 
anxiety. The intercorrelations between fear, anxiety and 
aggression showed either negative or low positive 
correlations. 
Ruston, J. (1966) investigated the relationship between 
personality characteristics and scholastic success. The 
sample of the study comprised of 4 58 boys and girls aged 
between 10-11 years representing the different socio-
economic strata. 
They were tested on Children's Personality 
Questionnaire (Cattell) forms A & B and Moray House Verbal 
Reasoning, Arithmatic, English and a Teachers' Rating Scale 
of 14 Personality and Ability Traits. The finding was well 
adjusted, extrovert children have higher attainment. 
Paul, K. (1966) conducted a study on 110 Ghanaian 
students at the university college of science, education. 
Cape coast in relation to extroversion, neuroticism and 
academic performance. They were administered Eysenck's 
Personality Inventory (EPI 1964). The finding revealed a 
negative significant correlation between extroversion and 
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success in the examination while neuroticism, though also 
negatively related, failed to reach significance. 
Savage, R.D. (1966) investigated the relationship 
between personality factors including neuroticism and 
academic achievement. The tools used were The Junior 
Maudslay Personality Inventory and marks in reading and 
arithmetic were used as a measure of personality and 
academic success respectively. The finding revealed a 
negative correlation (-0.22) significant at 0.05 level 
between neuroticism and reading scores. 
Malviya, I. (1968) attempted a study of reactions to 
frustration on a sample of 203 males and females subjects 
between 13-20 and between 21-35 respectively. The tests used 
were two forms of questionnaires - multiple choice and open 
ended. The findings of the study were the reactions of the 
male and female subjects were found to be different. The 
mean score was higher on reactions of males than of females. 
Males were more aggressive than females. The score for 
aggressive responses was higher in the rural group, though 
the difference was not significant. Aggressive responses of 
the non-Hindu group were a little higher than those of 
Hindu group. The reaction to frustration was found to be 
affected by high scores on neuroticism and extroversion. 
Entwistle and Cunningham (1968) conducted a study to 
find out the relationship between neuroticism and academic 
achievement on a sample of 2,707 Aberdeen school children. 
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The measures used were J.E.P.I., English and Arithmatic 
attainment tests and ranks given by teachers. A regression 
analysis of the relationship between neuroticism and 
achievement was negative, significant and linear. 
Pandit, K.L. (1969) studied the role of anxiety in 
learning and academic attainment of children. The sample 
consisted of 145 grade V boys. The CIE Qroup Test of 
Intelligence (11-12) and The Adaptations of Anxiety Scale 
were used. Two Questionnaires, one seeking information about 
socio-economic status and the demands which the parents 
impose on them with regard to their academic achievement, An 
Observation Schedule and Achievement Tests in Hindi and 
Mathematics were prepared and used. The result revealed that 
anxiety bore a negative relationship with learning and 
academic achievement. Subjects having less anxiety were 
found superior in learning and achievement irrespective of 
the task difficulty to those having more anxiety. Anxiety 
interfered with the retention of learning. 
Entwistle, N.J. (1969) conducted a study on personality 
correlates of school attainment at the ability groups formed 
from 2538 Aberdeen School children aged between 11 to 14 
years. The measures used were J.E.P.I., Academic Motivation 
Inventory (Entwistle, 1968), Moray House Verbal Reasoning 
Test and Socio-economic Rating derived from The Registrar 
General's Scale of Occupation. Results suggested that among 
bright boys extraversion is negatively related to attainment 
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but in the low ability group the relationship is positive. 
Similar, but less .extreme differences exist among girls in 
this group. 
Mathur, T.B. (1970) investigated causes of frustration 
in adolescents and its relation with the level of 
aspiration. The sample was consisted of 772 adolescent 
students of class XI. The tools used in the study were the 
Socio-economic Status Scale of Kuppuswamy, Jalota's General 
Mental Ability Test, Saxena's Personality Inventory and 
Questionnaire to study Frustration (in four areas viz: home, 
health, school and socio-personal). The conclusions drawn 
from the findings were: 
Causes of frustration were found mainly in home, health 
and socio-personal areas.The foremost causes of frustration 
were found to be health and economic problems. All types of 
frustration and level of educational aspiration were not 
found to be significantly related except home frustration 
and the level of educational aspiration, the correlation 
being negative at 0.01 level of significance. No significant 
difference was found between frustration scores of 
adolescents having high academic achievement and those 
having low academic achievement . The incidence of 
frustration was found to be significantly higher in 
adolescents belonging to low socio-economic status than 
those from high socio-economic status. 
Finlayson, D.S. (1970) conducted a study on 
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extraversion and neuroticism in relation to school 
achievement. The study was conducted on a sample of 128 boys 
aged 12-14 in a grammer school. The result indicated that 
in the 11+ tests, no systematic difference between the 
groups were noted, but in the secondary school, introverts 
obtained progressively higher marks in yearly examination 
than extroverts. Low neuroticism is consistently associated 
with better achievement in introverts while in extroverts 
high neuroticism depresses academic performance over the 3 
years to give a significant over all effect in the 3rd year, 
Uday Shankar and Lt, Jarnail Singh Brar (1973) 
conducted a study to investigate into the relationship of 
anxiety with academic achievement. The sample of the study 
comprised about 85 post graduate students of Kurukshetra 
university. The tools used for the collection of data was 
Anxiety scale prepared by N.K. Dutt (1963-64) and 
Intelligence Test prepared by Uday Shankar. The finding 
revealed that there exist a negative relationship of anxiety 
with academic achievement (-.32). In girls anxiety has been 
found to be highly and positively related with academic 
achievement (.68). It has also been found that different 
levels of anxiety are positively related with achievement. 
But the different levels of achievement show negative 
relationship with anxiety except the high achievers. It has 
also been found that there exists a substantial relationship 
between anxious and non-anxious subjects and types of 
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courses of study. 
Mehryar, A.H. and Khajavi, F. (1973) conducted a study 
on some personality correlates of intelligence and 
educational attainment in Iran, The sample of the study 
comprised about 23,000 Iranian secondary school graduate 
aged between 18-19. The Persian form of the E.P.I, and 
Eysenk's Psychoticism scale was administered. The study 
revealed that there was little correlation between 
neuroticism and educational attainment. 
Brar, J.S.(1976) conducted a study on a sample of 190 
army personnel of eductional corps in relation to 
neuroticism and academic achievement. The sample of the 
study consisted of 70 non-commissioned officers, 70 junior 
commissioned officers and 50 commissioned officers of army 
educational corpse training college, Panchmarhi (M.P.). 
Maudslay's Personality Inventory (MPI), Hindi Version 
prepared by Jalota was employed. It was found that the non-
commissioned officers exhibit a substantial negative 
relationship between academic achievement and neuroticism (r 
= -0.12) 
Tripathi, K.K. (1978) studied frustration among school 
going children and adolescents. The sample of the study 
consisted of 500 boys and 300 girls selected from classes 
VII, VIII, X and XI. The tools used were Joshi's Group Test 
of General Mental Ability, the Kuppuswamy's Socio-economic 
Scale (Urban), the Nemaunkohlstd's Test for Introversion -
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Extroversion, Diwedi's Personality Type Test, the Pareek's 
Picture Frustration Study Test, and Questionnaire developed 
by the Investigator. The finding revealed that both boys 
and girls were frustrated and there was no significant sex 
difference. Intelligence appeared to be one of the factors 
related to frustration. Socio-economic status was related to 
frustration in the case of both boys and girls. Frustration 
affected scholastic achievement and poor scholastic 
achievement caused frustration. 
Patel, G.N. (1979) investigated into anxiety among 
Secondary School students. The test was administered on a 
representative random sample of 3,630 students of class 
VIII, IX and X. The finding revealed that the anxiety 
adversely affect the performance of pupils. 
Grinnell, R.M. and Kyte, N.S. (1979) studied the 
anxiety level as an indicator of academic performance during 
the first semester of graduate work. The sample of the study 
comprised of 63 1st semester graduate students. Findings 
revealed that higher the students' graduate record 
examination score, the greater the chances of achieving a 
higher GPA at the end of 1st Semester of graduate work. 
However, the lower the students trait anxiety score at the 
time of admission, the greater the liklihood of earning a 
higher 1st Semester GPA. 
Sumbali, K. (1981) conducted a study on aggression 
among children and adolescents. The tests administered were 
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the teacher's identification questionnaire and four scoring 
factors of Rosenzweig P-F Study (Hindi version) on a sample 
of 1710 boys and 1572 girls. The finding of the study 
revealed that aggressive subjects showed poor emotional 
adjustment at the adolescent level. 
Ganguli, P.K. (1981) conducted a study on anxiety and 
academic achievement. Subjects (80 in number) were tested on 
IPAT Anxiety Scale Questionnaire and teacher constructed 
Mathematical Achievement Test. The finding revealed that 
there is no significant difference between high and low 
anxiety students on a non-standardized mathematical test. 
Dagaur, B.S. (1982) conducted a study on the 
relationship between anxiety and creative thinking. The 
sample of the study consisted of 7 62 subjects of class XI. 
The tools used were the Dutt's Personality Inventory, 
Eysenck Personality Questionnaire and Torrance Tests of 
Creative Thinking. The result of the study revealed that 
anxiety, extraversion and neuroticism were normally 
distributed. Neuroticism and extraversion and neuroticism 
and psychoticism had negligible relationship. There was high 
positive relationship between anxiety and neuroticism and 
between psychoticism and anxiety. 
Seemannova, M. (1983) investigated into the anxiety and 
intellectual abilities in relation to school progress. The 
tools used were the Manifest Anxiety Scale and Test of 
Intelligence Finding showed that school achievement in lov/ 
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anxiety subjects depended mainly on their level of 
intellectual abilities - this relationship was linear. 
Highly anxious males with an average IQ had higher school 
achievement scores than their high IQ counterparts, although 
this difference was not significant. A high anxiety level 
adversely affected the school achievement of females. 
Sewell, T.E Farley F.H. and Sewell, F. B. (1983) 
examined the relationship among anxiety, cognitive style and 
mathematics achievement. The sample of the study comprised 
of 50 junior college students enrolled in mathematics 
course. Results indicated that high state anxiety is 
associated with poor mathematics achievement. Trait anxiety 
showed no significant relationship to achievement. 
McCann; Stewart, J. and Meen, K.S. (1984) investigated 
the effects of anxiety and intellectual ability on academic 
performance. The sample of the study was 222 XI and XII 
graders. They were tested on the State-Trait Anxiety 
Inventory, The Raven's Progressive Matrices and Canadian 
Lorge - Thorndike Intelligence Tests. Subjects final grades 
in English Class were taken as academic performance. Results 
indicated the weak support towards the hypothesis that 
higher anxiety is associated with greater achievement for 
more intelligent students and with lower achievement for 
less intelligent students. 
Verma, O.P. (1984) conducted a study on anxiety and 
school achievement. The sample of the study was 50 Xlth 
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class Indian students. They were tested on Anxiety scale. 
Subjects' 10th class marks were considered as achievement 
scores. Findings confirmed a significant positive 
correlation between anxiety and school achievement. 
Manwani, S.L. & Saxena, V.B. (1988) studied modes of 
frustration of tribal and non tribal students. The sample 
for the purpose was 200 tribals and 200 non-tribals of mean 
age 15.5 years. They were tested on Chauhan's Frustration 
Scale and responses were analysed for four modes of 
frustration namely, Regression, Fixation, Resignation and 
Aggression. The result indicated that when compared as 
tribal and non-tribal, subjects differ significantly when 
modes of frustration are taken separately, individually and 
also in general. 
Arun, K.S. & Pares, C.B. (1988) studied relationship 
between Socio-economic status and reactions to frustration 
of school going children. 700 secondary school children of 
age between ll"*" to 15"^  were selected as a sample. They were 
tested on Sarkar's Socio-economic status scale and Biswas 
Reactions to Frustration Test. The finding revealed that the 
status of the subjects was significantly related to all the 
components of their reactions to frustration except in 
obstacle dominance and only the low group differred 
significantly from the high and the middle group status 
reactions to frustration except in obstacle dominance. 
George, M. & Lakshminarayanan, T.R. (1988) conducted a 
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study on academic achievement in relation to anxiety. The 
sample of the study was 30, IXth and Xth standard school 
children. They were tested on Anxiety Self Analysis Form. 
Their previous annual examination marks were considered as 
academic achievement. Result revealed that there is no 
difference in the anxiety scores of the three groups (high, 
average and low achievers) . 
Mathews, D.B. & Burnett, D.D. (1989) investigated the 
relationship between performance on tests measuring complex 
thinking and the impairments that may be caused by various 
forms of anxiety. The sample of the study was 55, 6th & 7th 
graders. The tools used were State-Trait Anxiety Inventory 
and The Cognitive Ability Test. Findings indicated that low 
levels of both state and trait anxiety associated moderately 
with high performance on measures of verbal and quantitative 
reasoning. It is concluded that, although anxiety accounted 
for less than 10% of variance in achievement scores, anxiety 
was a factor to consider in achievement. 
Mc Kenzie, J.(1989) examined the relationship between 
neuroticism and academic achievement in 204 British 
students. The tools used were The Eysenk Personality 
Questionnaire and the 16 Personality Factor Questionnaire 
(16PF). The finding revealed that neuroticism correlated 
positively with success on the 3rd year Bachelor of 
Arts/Science degree. 
Seipp, B. (1991) analysed 126 studies to establish a 
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relationship between anxiety and academic performance. 
Findings revealed that anxiety goes together with poor 
performance. 
The next chapter deals with method and procedure. 
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The relevance and usefulness of the research findings 
depend much upon the procedure and methodology followed. As 
mentioned in the previous chapter, the research problem at 
hand aims at finding out the level of adjustment and 
frustratiuon among adolescents and its effect on the 
academic performance. The identification of the population 
has been given a careful thought. The research design 
includes the sample, selection of valid and reliable tools 
and their administration for collecting data, scoring and 
statistical techniques used for the analysis. 
Sample of the study; 
A sample of 350 male and female students studying in 
class IX of the S.T. High School and A.M.U. Girls' High 
School were selected. Their age ranged between 14 to 15 
years. A few students from the sample did not attempt 
all the items of the tests, leaving it incomplete. 
Therefore, the scores of such students could not be 
incorporated for the analysis of the data. The final sample 
therefore, consisted of 298 students. Following table 
presents the sex-wise distribution of the sample. 
Sex-wise distribution of the sample: 
Respondents A.M.U. 
S.T. High School 
A.M.U. 
Girls' High School 
G. Total 
Boys 
Girls 
143 
155 
143 
155 
Total 143 155 298 
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Tools used; 
1. Frustration Test; 
The Nairashya Maapa (Frustration Test) was prepared and 
standardized by Dr. N.S. Chauhan and Dr. G.P. Tiwari (1972), 
This test is in the form of scale consisting of 40 items 
having 10 items in each mode of frustration. The test items 
were arranged in heirarchy from extreme to no occurrence of 
frustration on a six point scale. The respondents were 
required to put a tick mark (v/) against the best suited 
alterlative in the side parenthesis. The •*ticks' in reply 
may be converted into scores for all the four modes of 
frustration, i.e., regression, fixation, resignation and 
aggression which is presented in the table. 
Mode of Item Mode Of Item Mode of Item Mode Of IteTiv 
Frustra- No. Frustra- No. Frustra- No. Frustra- No. 
tion tion tion tion 
R 1 2 R 3 A 4 
E 5 F 6 E 7 G 8 
G 9 I 10 S 11 G 12 
R 13 X 14 I 15 R 16 
E 17 A 18 G 19 E 20 
S 21 T 22 N 23 S 24 
S 25 I 26 A 27 S 28 
I 29 0 30 T 31 I 32 
0 33 N 34 I 35 0 36 
N 37 38 0 
N 
39 N 40 
The reliability coefficient as claimed by the 
author,using test retest, was found to be 0.78, 0.92, 0.85, 
0.87, 0.88 for regression, fixation, resignation, aggressioh 
and as a whole respectively. 
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2. Adjustment Inventory for School Students; 
This inventory has been prepared and standardized by 
Dr. A.K.P. Sinha and Dr. R.P. Singh (1984) in Indian 
situation. It is suitable for Hindi knowing students and 
differentiates between well adjusted and poor adjusted 
secondary school students (age group 14-18 years) in three 
areas of adjustment: emotional, social and educational. 
A set of 100 questions based on the problems of the 
students in the aforesaid areas of adjustment were prepared. 
Responses were recorded in ^Yes' or ^No'. After different 
stages of testing, e.g., checking by psychologists, item 
analysis using Chi-Square test and Biserial correlations; 
the number of questions were reduced to 60; 20 in each areas 
of adjustment. Coefficient of reliability as claimed by the 
authors was calculated using: 
(i) Split-half method which gives 0.94, 0.93, 0.96 and 0.95 
for emoltional, social, educational and total 
respectively, 
(ii) Test-retest method gives reliability coefficients as 
0.96, 0.90, 0.93, 0.93 for emotional, social 
educational and total respectively. 
(iii)K-R formula-20 gives reliability coefficients as 0.92, 
0.92, 0.96 and 0.94 for emotional, social, educational 
and total respectively. 
Validity coefficients were found out using Biserial 
correlation method and only such items were retained whose 
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biserial correlation with total score and area score is 
significant at .001 level. 
3. The Measure of academic achievement: 
For measuring academic achievement, the researcher had 
to depend upon the annual examination marks of the students 
obtained from the office records of the school. These marks 
were used as a raw score. 
Administration of tests and collection of data; 
The administration of the the tests, viz Adjustment and 
Frustration was completed following the instructions given 
by the authors of the tests. Before administering the tests, 
it was also announced that their responses will be kept 
secret and will be used only for research purposes. 
Scoring and tabulation; 
The responses were taken on six points scale and were 
scored by the investigator with the help of scoring keys 
following the guidelines given in the manual. 
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Scoring Key for Adjustment Inventory 
EMOTIONAL SOCIAL EDUCATIONAL 
Item Response Item 
No. showing lack No. 
of adjustment 
Response Item 
showing lack No. 
of adjustment 
Response 
showing lack 
of adjustment 
1 Yes 2 Yes 3 Yes 
4 Yes 5 Yes 6 Yes 
7 Yes 8 Yes 9 Yes 
10 Yes 11 No 12 No 
13 Yes 14 Yes 15 Yes 
16 Yes 17 No 18 No 
19 Yes 20 No 21 Yes 
22 Yes 23 No 24 No 
25 Yes 26 No 27 Yes 
28 Yes 29 " Yes 30 No 
31 Yes 32 No 33 No 
34 Yes 35 Yes 36 Yes 
37 Yes 38 No 39 Yes 
40 Yes 41 No • 42 Yes 
43 Yes 44 No 45 Yes 
46 Yes 47 Yes 48 No 
49 Yes 50 No 51 No 
52 Yes 53 No 54 No 
55 Yes 56 No 57 No 
58 Yes 59 No 60 No 
Statistical analysis: 
Different statistical techniques have been employed to see 
the relationship between adjustment, frustration and academjja 
achievement. These techniques include Mean, Standard Deviation 
^t'-test and Correlation Coefficients. 
Mean and Standard Deviation of the scores were calculated 
using the following formula: 
(1 ) 
(2) 
N 
Mean (X) = 
SO (Or 
where x = Individual raw scores 
N = Number of students. 
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These Means and S.D.s were put to ^t'-test to know tho. 
level of significance using the formula: 
Mi - Mo 
t = 
0^ 2 0^ 2 
^2 
(Mc Nemar 1962,pp.102). 
where, 
M^ = Mean of the first group 
M2 = Mean of the second group 
0T2= Square of the standard deviation of the first 
group. 
052= Square of the standard deviation of the second 
group. 
I 1= Stands for absolute values. 
Finally, correlation coefficients between social adjustment 
and academic achievement, frustration and academic achievement 
and social adjustment and frustration were calculated. The. 
formula given below was employed for the purpose. 
r = 
^Y - N M^ My 
nJj<-2 - NMj^I) [1.Y2 - N M Y 2 ] 
(H.E. Garrett, pp.142) 
where, X and Y are obtained scores 
MJJ = Mean of the X-score 
My = Mean of the Y-score 
7x2= Sum of the squared X. 
2_Y2= Sum of the squared Y. 
N = Number of students. 
The next chapter deals with the analysis of results. 
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As discussed in the previous chapter,the present study 
aimed at ascertaining the level of adjustment and 
frustration among adolescent boys and girls on one hand and 
their effect on the academic achievement on the other. This 
chapter presents the tables and their analysis which is as 
follows: 
TABLE-1 
Showing the coefficient of correlation between the variables 
Social adjustment and frustration of the total population. 
Group N r Level of 
Significance 
Total 298 0.195 .01 
Population 
The adjustment inventory is a problem check list, 
therefore, high scores on adjustment inventory mean low 
adjustment and the low scores high adjustment. While on 
the frustration scale the low scores denote low frustration 
and the high scores refer to high frustration. Thus the 
correlation between the two variables would be interpreted 
accordingly. 
As regards the coefficient of correlation of the total 
population between variables social adjustment and 
frustration, it is found to be 0.195 which shows that those 
who are well adjusted are less frustrated. 
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TABLE-2 
Showing the coefficients of correlation between the variable 
social adjustment and frustration of boys and girls. 
Group N r Level of 
Significance. 
Boys 143 0.159 (.01) 
Girls 155 0.213 (.01) 
As can be seen from the above table showing 
coefficients of correlation between the variables, Social 
adjustment and frustration for boys and girls separately, 
the correlation for the boys is found to be 0.159 and for 
the girls 0.213. Both the coefficients being highly 
significant at .01 level showing clearly that social 
adjustment and frustration are closely associated. Both for 
the boys and girls it can be safely said that the high 
adjusted ones are low frustrated and low adjusted people are 
highly frustrated. 
TABLE-3 
Showing t h e c o e f f i c i e n t of c o r r e l a t i o n between t h e v a r i a b l e 
S o c i a l adjus tment and academic achievement of t h e t o t a l 
p o p u l a t i o n . 
Group N r Level of 
S i g n i f i c a n c e 
T o t a l 298 -0 .167 .01 
P o p u l a t i o n 
The above t a b l e i n d i c a t e s t h a t t h e c o e f f i c i e n t of 
c o r r e l a t o n be tween t h e v a r i a b l e s ^ s o c i a l a d j u s t m e n t and 
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academic achievement' of the total population is found to be 
-0.167. The inverse relationship shows that the well 
adjusted respondents performed better on the measure of 
academic achievement. 
TABLE-4 
Showing the coefficients of correlation between the variable 
social adjustment and academic achievement of boys and girls. 
Group N r Level of 
Significance 
Boys 143 -0.122 N.S. 
Girls 155 -0.101 N.S. 
The coefficients of correlation between ^social 
adjustment and academic achievement' of the boys and girls 
are found to be -0.122 and -0.101 respectively. The result 
depicts that the students who are socially well adjusted 
score better on the academic achievement. 
TABLE-5 
Showing the coefficient of correlation between the variable 
Frustration and academic achievement of the total population. 
Group N r Level of 
Significance 
Total 298 -0.142 .05 
Population 
The table shows that the coefficient of correlation 
between the variables frustration and academic achievement 
of the total population is -0.142 which is significant at 
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on t h e s c a l e of f r u s t r a t i o n s c o r e more on t h e measure of 
academic achievement . 
TABLE-6 
Showing the coefficients of correlation between the variable 
frustration and academic achievement of boys and girls 
Group N r Level of 
Significance 
Boys 143 -0.103 N.S. 
Girls 155 -0.104 N.S. 
As it is evident from the above table, the coefficients 
of correlation between frustration and academic achievement 
for boys is -0.103 and for girls - 0.104. This indicates 
that, least frustrated respondents (both boys and girls) 
achieve better on academic achievement. Although obtained 
r's are statistically nonsignificant. 
TABLE-7 
Showing the significance of difference between the adjustmeiit 
means of high and low adjustment groups of boys. 
Adjustment N Adjustment S.D. ^t' Level of 
Groups Means Valua Significance 
High 
Adjusted Boys 36 7.41 1.29 
12.36 .01 
Low 
Adjusted Boys 36 25.30 6.86 
As can be seen from the table that the mean scores of 
the high and low adjusted boys on the measure of adjustment 
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are 7.41 and 25.30 and obtained S.D.s are 1.29 and 6.86 
respectively. When the means of the two groups are put 
to ^t' test for knowing the significance of difference, the 
obtained *t' value is 12.96 which is significant at .01 
level. 
TABLE-8 
Showing the significance of difference between the adjustment 
means of high and low adjusted girls 
Adjustment N Adjustment S.D. '*t' Level of 
Groups Means Value Significance 
High 
Adjusted Girls 39 6.46 0.98 
21.14 .01 
Low 
Adjusted Girls 39 22.07 4.44 
The mean scores of the female respondents of high and 
low adjustment groups on the measure of adjustment are 6.46 
and 22.07 and their respective S.D.s are 0.98 and 4.44. 
The level of significance between two means, calculated 
using ^t' test is found to be significant at .01 level. 
Thus, it can be inferred from the result that high 
adjustment group differs significantly from the low 
adjustment group. 
TABLE-9 
Showing the significance of difference between frustration meaniS 
of low and high frustration groups of boys. 
Frustration N Frustration S.D. *t' Level of 
Groups Means Value Significance 
Low 
Frustrated Boys 36 79.55 8.56 
8.49 .01 
High 
Frustrated Boys 39 132.47 12.05 
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As shown in the table, the roean scores of low and high 
frustrated groups of boys on the measure of frustration are 
79.55 and 132.47 and S.D.s are 8.56 and 12.05 respectively. 
The obtained ^t' value is 8.49 which indicates that the 
difference between two means is significant at .01 level. 
TABLE-10 
Showing the significance of difference between frustration means 
of low and high frustration groups of girls. 
Frustration N Frustration S.D. *t' Level of 
Groups Means Value Significance 
Low 
Frustrated Girls 39 77.69 8.29 
22.87 .01 
High 
Frustrated Girls 39 126.87 10.38 
The table presents the mean scores of the low and high 
frustrated female groups on the measure of frustration. The 
obtained means are 77.69 and 126.87 and their S.D.s are 
found to be 8.29 and 10.38 respectively. 
To see the significance of difference between the 
means, the values were put to ^t' test which shows that the 
difference between the two means is significant at .01 
t 
level. 
TABLE-11 
Showing the significance of difference between the adjustment 
means of total boys and girls. 
Groups N Adjustment S.D. 't' Level of 
Means Value Significance-
Boys 
(Total) 143 15.26 7.67 
2.58 .01 
Girls 
(Total) 155 13.17 6.31 
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As for the means S.D.s of the total boys and total 
girls on the adjustment measure, the boys scored 15.2 6 as 
their mean score and 7.67 as their S.D.s while the mean 
score for girls is 13.17 and the S.D. 6.31. The obtained 't' 
value is 2.58 which is significant at .01 level. 
From the results stated above it is concluded that 
girls are better adjusted than the boys. 
TABLE-12 
Showing the significance of difference between the achievemeii-
means of total boys and girls. 
Groups N Achievement S.D. ^t' Level of 
Means Value Significance 
Boys 
(Total) 143 55.68 12.33 
9.00 .01 
Girls 
(Total) 155 68.73 12.80 
The means of the academic achievement score of the boys 
and girls are 55.68 and 68.73 with S.D.s 12.33 and 12.80 
respectively. The ^t' value is 9.00 which is significant 
at .01 level. 
It can be concluded from the above results that the 
girls performed better than their male counterparts on the 
measure of academic achievement. 
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TABLE-13 
Showing the significance of difference between the frustratio7^ 
means of total boys and girls. 
Groups N Frustration S.D. 't' Level of 
Means Value Significance 
Boys 
(Total) 143 ' 105.96 20.92 
1.82 .05 
Girls 
(Total) 155 101.69 19.40 
It can be seen that the mean frustration scores of the 
boys and girls are 105.96, 101.69 and their S.D.s are 20.92, 
19.40 respectively. As the ^t' value is found to be 1.82 the 
difference between the two means is significant at .05 
level. 
On the basis of the result it is concluded that boys 
are more frustration prone than the girls. 
TABLE-14 
Showing the significance of difference between achievement meaniP 
of high and low adjustment groups of boys. 
Adjustment N Achievement S.D. ^t' Level of 
Groups Means Value Significance 
High 
Adjusted Boys 36 60.37 10.50 
2.51 .01 
Low 
Adjusted Boys 36 53.65 11.82 
As shown in the table, the mean academic achievement of 
high and low adjusted groups of boys are 60.37 and 53.65 and 
their S.D.s are 10.50 and 11.82 respectively. The ^t' value 
is found to be 2.51 which is significant at .01 level. 
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I t i s , t h e r e f o r e , concluded t h a t h i g h l y ad jus t ed group 
p e r f o r m e d b e t t e r t h a n low a d j u s t e d c o u n t e r p a r t s on t h e 
measure of academic achievement . 
TABLE-15 
Showing the significance of difference between achievement meanJ 
of high and low adjustment groups of girls. 
Adjustment 
Groups 
N Ach i evement S.D. 
Means 
^t' 
Value 
Level of 
Significanca 
High 
Adjusted Girls 39 71.39 10.14 
.07 .01 
Low 
Adjusted Girls 39 62.88 13.69 
The mean scores of high and low adjustment groups of 
girls on the measure of academic achievement is found to be 
71.39 and 62.88 and their S.D. 10.14 and 13.69 respectively. 
The ^t' test is used to know the significance of difference 
between the means. The obtained *t' value is again 
significant at .01 level. 
The result clearly shows that the highly adjusted girls 
did well on the measure of academic achievement in 
comparison to the low adjustment group. 
TABLE-16 
Showing the significance of difference between achievement meant? 
of high adjusted boys and girls. 
Adjustment N Achievement S.D. '^ t' Level of 
Groups Means Value Significance 
High 
Adjusted Boys 36 60.37 10.50 
4.56 .01 
Low 
Adjusted Girls 39 71.39 10.14 
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As can be seen from the table that the means of 
academic achievement of the high adjusted boys and girls are 
60.37 and 71.39 and the respective S.D.s are 10.50 and 
10.14. 
The obtained ^t' value is 4.56 which is significant 
at .01 level. 
It can be inferred from the above table that the 
academic achievement of the high adjusted girls is far 
better than their male counterparts. 
TABLE-17 
Showing the significance of difference between achievement mean,' 
of low adjusted groups of boys and girls. 
Adjustment N Achievement S.D. ^t' Level of 
Groups Means Value Significanct 
Low 
Adjusted Boys 36 53.65 11.82 
5.11 .01 
Low 
Adjusted Girls 39 67.87 11.97 
As can be seen from the table, the mean scores of the 
low adjusted boys and girls on the measure of academic 
achievement are 53.65 and 67.87 while the S.D.s are 11.82 
and 11.97 respectively. The obtained ^t' value, 5.11, is 
significant at .01 level. 
The results, thus, suggest that the academic 
achievement of the girls is higher than their male 
counterparts of the same adjustment groups. 
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TABLE-18 
Showing the significance of difference between achievement mean.^  
of low and high frustrated groups of boys. 
Frustration N Achievement S.D, ^t' Level of 
Groups Means Value Signif icanca^  
Low 
Frustrated Boys 3 6 60.37 10.50 
2.51 .05 
High 
Frustrated Boys 36 53.65 11.82 
When the two groups of boys are compared on the measure 
of academic achievement, it is found that the means and 
S.D.s of low frustrated and high frustrated groups are 
60.37, 53.65 and 10.5, 11.82 respectively. The ^t' value is 
found to be 2.51 which is significant at .05 level. 
The obtained result thus points out that the academic 
achievement of the low frustrated boys is better than the 
high frustrated counterparts. 
TABLE-19 
Showing the significance of difference between achievement mean,'f 
of low and high frustrated groups of girls. 
Frustration N Achievement S.D. ^t' Level of 
Groups Means Value Significance 
Low 
Frustrated Girls 39 71.39 10.14 
High 
Frustrated Girls 39 62.88 13.69 
3.07 .01 
The mean scores of low and high frustrated girls are 
obtained and compared on the measure of academic achievement 
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and found to t>e 71.39, 62.88 and their S-D.s 10.14 and 13.69 
respectively. 
When the two means are put to ^t' test for knowing the 
significance of difference, the^t' value is found to be 3.07 
which is significant at .01 level. 
The significant value of ^t' points out that low 
frustrated group of girls achieve higher than the high 
frustrated group on the measure of academic achievement. 
TABLE-20 
Showing the significance of difference between achievement meanif 
of high frustration group of boys and girls. 
Frustration N Achievement S.D. 't' Level of 
Groups Means Value significance 
High 
Frustrated Boys 36 53.65 11.82 
3.09 .01 
High 
Frustrated Girls 39 62.88 13.69 
The mean scores of the high frustration group of boys 
and girls on the measure of academic achievement are 53.65 
and 62.88 and their S.D.s are 11.82 and 13.69 respectively. 
Significance of difference between the two means was 
calculated using ^t' test. The obtained value of ^t' is 
significant at .01 level. 
The result thus indicates that the academic achievement 
of highly frustrated boys is affected adversely in 
comparison to their female counterparts. 
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TABLE-21 
Showing the significance of difference between achievement meanij* 
of the low frustration groups of boys and girls 
Frustration N Achievement S.D. '*t' Level of 
Groups Means Value Significance 
4.57 .01 
Low 
Frustrated Boys 36 60.37 10.50 
High 
Frustrated Boys 39 71.39 10.14 
As it is evident from the above table, the mean score 
of low frustration group of boys and girls on the measure of 
academic achievement are 60.37, 71.39 and their S.D.s 10.50, 
10.14 respectively. 
The ^t' value is found to be 4.57 which is significant 
at .01 level. 
The result clearly depicts that low frustration group 
of girls has an • edge over their male counterpart on the 
measure of academic achievement. 
The next chapter deals with the detail discussion of 
the results. 
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As discussed in the preceeding chapter, the study at 
hand aimed at exploring the extent of adolescent's 
adjustment and frustration and predicting their damaging 
effect on their scholastic achievement. The discussion of 
the results, analysed in the previous chapter, is presented 
in this chapter. 
The results regarding the coefficients of correlation 
of social adjustment with the variable frustration for the 
total sample and sexwise distribution (Table No. 1 and 2) 
reveal that in both the cases the variables are 
significantly correlated at .01 level. This positive 
correlation indicates that socially adjusted respondents are 
less frustrated meaning thereby well adjusted demonstrate a 
realistic self concept while frustrated ones may lack in it. 
Thus the hypothesis, "High adjusted subjects will exliibit 
low level of frustration and low adjusted groups high level 
of frustration" is confirmed. There is also a significant 
negative correlation between frustration and academic 
achievement for the total sample (Table No. 5). This 
negative correlation (r = -0.142) significant at .05 level 
indicates that less frustrated respondents achieve better on 
the measure of academic achievement. This may be due to the 
fact that scholastic success depends to large extent on the 
personality chateristics like high self esteem, cognitive 
abilities, tendency towards the solution of the problem 
etc. This finding is supported by the finding of Pandit, 
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K.L. (1969). Thus the hypothesis "Frustration will have a 
negative relationship with academic achievement" is 
confirmed. However, when the sexwise study was made, there 
too negative relationship between the said variable is 
obtained but its non-significant (Table No. 6) . 
The social adjustment and academic achievement scores 
are found to be correlated negatively (r = -0.167) (high 
scores indicate maladjustment and low score better 
adjustment) for the total sample. The obtain correlation 
is significant at .01 level (Table-3). These observations 
may lead to the inference that academic achievement of the 
respondents happen to be a function of adjustment alongwith 
other cognitive factors. Proper adjustment leads to proper 
selfconcept which helps in good academic performance. Thus 
the hypothesis, "Level of adjustment would be closely 
associated with academic achievement" stands confirmed. 
When correlations are computed between the said 
variables for boys and girls separately, the obtained 
result is also negative. However, this result could not 
reach the level of significance which is shown in Table 
No. 4. 
Comparison of total boys and girls presented in the 
Table No. 11 on the measure of adjustment favours the girls. 
This difference accounts for girls' ability to understand 
the problems and needs of others which helps in decision 
making ability and shapes their personality. Superior 
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adjustment of girls may also be the result of the parents 
guidance which they get continuously in their association 
at home, peer relations, self perception, feelings about 
their school mates, school environment, teachers and about 
themselves. The boys group on the other hand lags behind due 
to their aggressive mannerism, stubborn nature, tendency to 
dominate the scene etc. These factors adversely affect 
their adjustment. This finding gets support from the study 
conducted by Vasishtha, K.K. (1989). Thus the hypothesis, 
"Boys shall be more adjusted than the girls" stands 
rejected. 
The results shown in the Toble No. 12 regarding the 
academic achievement of total boys and girls reveal that 
girls' performance is significantly better than their male 
counterparts. The superior performance of the girls may be 
due to convergent capabilities, study habits, concentration 
and ability to plan time. However, the boys' poor 
performance may be due to divergent capabilities linked 
more to outside school activities, irregularity, lack of 
proper stimulation, poor cognitive abilities, low self 
esteem etc. Social deprivation may be the other reason for 
boys detoriated academic performance. The result is 
substantiated by the findings of Vasishtha, K.K. (1989). 
Thus the hypothesis, "On the scale of academic achievement, 
it is expected that girls will show an edge over the boys" 
is confirmed. 
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As can be seen from the table No. 14, the highly 
adjusted boys possess higher achievement means than that of 
the low adjusted boys. There is a marked difference 
between the academic achievement of the two groups. The 
result seems to be quite convincing as the adjusted subjects 
who enjoy a peace of mind and a state of greater happiness 
than their counterparts can concentrate better on study and 
plan well for achieving a higher grades in the examination. 
The low adjusted on the other hand are a bit deprived of 
these benefits and therefore, stand far below the well 
adjusted boys. The result of the present study is not 
surprising as it is the common experience of teachers as 
well as researcher in the field. There are quite a number 
of studies that corroborate the present findings, Sharma, 
K.G. (1972); Olga. A. et al. (1984); Mohan, J. & Gulati, A. 
(1986). Thus the hypothesis, "Highly adjusted subjects will 
be high achievers also and low adjusted ones low achievers" 
is confirmed. 
Certainly, there are a few studies which could not 
identify the positive relationship between adjustment and 
academic achievement Joshi, A.(1990). 
As for high and low adjusted girls are concerned 
(Table No. 15) , the result goes in the favour of well 
adjusted asserting that this group is not pre-occupied with 
tensions and has greater mental stability. Their adjusting 
nature and positive attitude helps them to solve the 
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problems of academic and social life. These aspects of 
personality figured in their academic excellence. However, 
the low adjusted groups of girls fail in concentrating on 
studies as their thinking always conflict with the high 
adjusted counterpart. Their suspecious nature and 
unrealistic attitude leads them to poor performance in 
academic field. This result is confirmed from the findings 
of Kakkar, A. (1964); Badami, H.D. and Goswami, S.P. (1973). 
So far as inter sex comparison of high adjusted boys 
and girls and low adjusted boys and girls on the measure of 
academic achievement is made (Table Nos. 16 and 17) , the 
female group takes the lead in both the cases. They perform 
better than their male counterparts because after school 
they remain within the home, therefore get more time to be 
devoted to studies. Moreover, in Indian society girls are 
not supposed to be the bread winner and free from 
shouldering the responsibilities of the family and there is 
no compulsion on there part to go into job market. While on 
the other hand high and low adjusted boys remain worried 
about their insecure future as they have to face toughest 
job competitions. Shouldering the family responsibilities 
properly become the challenge of the time. They cannot 
escape the social expectations too. All these factors 
reasonably affect their academic performance. This finding 
gets support from Ruston, J. (,j!S«So) ; Shah, B^ (1986); 
Vasishtha, K.K. (1989). /». 1-;-y c\ '• 
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It is evident from table No. 18 that low frustrated 
boys achieve higher academe ratings than that of the high 
frustrated ones. The significant difference in their 
performance is well expected in the context that male 
respondents of low frustrated group has their 
potentialities channelled properly into academic stream. 
This group develops a good rapport with the other groups and 
thus their social relation, too, is not hampered and mental 
stability is achieved. This results in better academic 
performance. On the other hand, high frustrated group 
suffers from isolation, anxieties, day dreaming, confusion 
and lack of decision making abilities. All these factors 
hamper their academic achievement. This result is supported 
by the findings of Seemannova, M. (1983); Sewell, T. et al. 
(1983). Thus the hypothesis, "Frustration will exhibit 
negative relationship with academic achievement" is 
confirmed. 
Similar pattern of achievement is found when low and 
high frustrated girls are compared (Table No. 19). The 
better academic achievement of the low frustration group of 
girls' can be assigned to their mental maturity and 
stability, goal oriented study, good social relations, not 
easily distracting nature. Moreover, they view their future 
perspective in a hopeful manner. These positive 
characteristics are helpful to this group and they perform 
better on the academic measure. Contrary to this, high 
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frustrated group fails to concentrate on their study due to 
immaturity of minds and remain doubtful about their future. 
This temperament is manifested in their poor academic 
performance. This is true also because if a person is 
preoccupied with tensions then he will hardly be able to 
manage any time for studies and even if he can, then he 
cannot concentrate on studies. This physical nature of high 
frustrated affects not only the academic performance but the 
whole life. The results obtained appear confirmed from the 
findings of Seipp, B. (1991). Thus the just above mentioned 
hypothesis is confirmed. 
The comparison of high frustrated boys and girls in 
relation to academic achievement gives the results favouring 
the girls. This can well be incorporated that despite the 
same level of frustration, girls instead of blaming someone 
else register an upward mobility to achieve higher on the 
grade. Boys, on the other hand, had tendencies to turn 
blame, hostility etc. upon the environment resulting in 
lower achievement (Table No. 20). 
When compared the low frustrated boys and girls on 
academic achievement, girls again have a convicing position 
taking a lead to the boys. Their superior attainment may be 
due to their self confidence, self autonomy and achievement 
motivation. However, the boys fail to cope with the 
existing realities of life and thus lag behind their female 
counterparts (Table No. 21). 
The next chapter deals with summary and conclusions. 
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Among ths various components of adjustment, social 
adjustment occupies the centre most position in the life of 
young man. The bahaviour pattern of children changes as they 
interact with the outside world and mates become his centre 
of interest. As a result several types of new patterns of 
interpersonal relationship are formed. These relationships 
occur in varied degrees in individual's life. The life is 
smoothgoing if one functions decorously in group or social 
situation. 
The growing indiscipline among the adolescents in the 
academic set up is the result of stress and storm which 
stamps their personality indelibly and is responsible for 
number of behaviour problems like emotional distress, 
witdrawal and antisocial activities. Emotionally disturbed 
children are unable to get along in schools and 
consequently they lag behind their fellowmen in academic 
field. Academic achievement may be significantly related to 
the problems in the areas of adjustment where failure may 
lead to frustration. For many years, psychologists and 
educationists have been interested in studying and 
predicting academic achievement at the school level in view 
of its significance and practical value as it forms the 
important criteria for admission in institutions and 
promotions. So it has drawn the attention of the present 
investigator and he has attempted to investigate the factors 
affecting achievements. 
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with this purpose in mind, the present study,"Social 
adjustment and frustration among adolescents and its effects 
on quality of academic performance" has been taken up with 
the following objectives, 
(i) to measure different dimensions of adjustment among 
adolescents, 
(ii) to find out the levels of frustration and their 
possible causal factors. 
(iii)to identify the influence of adjustment and frustration 
levels on academic achievement both from the point of 
quantity and quality. 
In view of the above discussion, the following 
hypotheses were formulated for investigation, 
(i) that the level of the- adjustment would be closely 
associated with academic achievement and negatively 
correlated with frustration, 
(ii) that highly adjusted subjects will be high achieves 
also and low adjusted ones low achievers. 
(iii)that high adjusted subjects will exhibit low level of 
frustration and low adjusted groups high level of 
frustration, 
(iv) it is expected that the frustration will have a 
negative relationship with academic achievement. The 
comparisons between the two sexes are expected to 
reveal differences along all the three selected 
variables between the boys and girls. 
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(v) there should be difference between the boys and girls 
on the measure of adjustment, it is expected that the 
boys shall be more adjusted than the girls, 
(vi) on the measure of frustration, the girls are expected 
to be more frustration prone than the boys. 
(vii)on the scale of academic achievement, it is expected 
that the girls will show an edge over the boys, 
(viii) quite naturally it is expected that frustration will 
exhibit negative relationship with academic 
achievement. 
In order to investigate the hypotheses formulated 
above, the appropriate tools, methods and procedures were 
made use of: 
Method and Procedure; 
Two hundred and ninety eight students, one hundred and 
forty three boys and one hundred and fifty five girls, of 
the age group 14-15 years studying in class IX of the 
A.M.U. boys and girls high schools were selected. The 
Adjustment Inventory for School Students by Dr. A.K.P. 
Sinha and Dr. R.P. Singh and Frustration Test by Dr. 
N.S. Chauhan and Dr. G.P. Tiwari were administered to the 
selected sample. Examination marks taken from the 
schoolrecords were used as a measure of academic 
achievement. 
Both the tests were scored following the guidelines 
and keys provided by the authors in the mannuals. 
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The e f f e c t s of adjustment and f r u s t r a t i o n on the 
academic achievement were found out using means, S.D.s, 
^ t ' - t e s t and c o r r e l a t i o n c o e f f i c i e n t us ing t h e formulae 
given below: 
- Z-
(1) X = 
N 
( i i ) C = 
( i i i ) t = 
2}<2 
- « N ^ N 
Ml - M2 
0^2 O22 
NX N2 
( iv) r = 
|Mc Nemar 1962, pp.102 
1^X2 - NMx2~] [2^2 - HM^T] 
I Henry E. Garrett, 1981, pp. 1 
The results may be summarized as under : 
(i) Those who are well adjusted are less frustrated, 
(ii) Both for the boys and girls, the high adjusted ones 
are low frustrated and low adjusted people are high 
frustrated, 
(iii)The well adjusted respondents performed better on the 
measure of academic achievement, 
(iv) Students (both boys and girls) who are socially well 
adjusted achieve better on academic achievement. 
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(v) Those who achieve less on the scale of frustration 
score more on the measure of academic achievement, 
(vi) Least frustrated respondents (both boys and girls) 
achieve better on the academic achievement, 
(vii) High adjustment group differs significantly from the 
low adjustment group, 
(viii) Girls are better adjusted than boys, 
(ix) Girls performed better than their male counterparts on 
the measure of academic achievement, 
(x) Boys are more frustration prone than the girls, 
(xi) Highly adjusted group performed better than low 
adjusted counterparts on the measure of academic 
achievement, 
(xii) Highly adjusted girls did well on the measure of 
academic achievement in comparison to the low 
adjustment group, 
(xiii) Academic achievement of the high adjusted girls is 
better than their male counterparts, 
(xiv) Academic achievement of the low adjusted girls is 
higher than their male counterparts of the same 
adjustment groups, 
(xv) Academic achievement of the high adjusted boys is 
better than the low adjusted, 
(xvi) Low frustrated group of girls achieve higher than 
the high frustrated group on the measure of academic 
achievement. 
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(xvii) Academic achievement of highly frustrated boys is 
affected adversely in comparison to their female 
counterparts. 
(xviii) Low frustration group of girls has an edge over 
their male counterpart on the measure of academic 
achievement. 
The results, thus mentioned above, quite clearly and 
emphatically give evidence that girls are better adjusted 
than boys as a whole and consequently their level of 
achievement is higher than that of their male counterparts 
in their respective adjustment groups. 
As regards frustration, boys are more frustration prone 
than girls and therefore their achievement is marked by low 
attainment in comparison to their female counterparts in 
their respective frustration groups. 
On the measure of academic achievement, girls are 
superior to boys. 
The results of the present research, thus, may be 
utilized to locate the exact handicapping conditions among 
the adolescents so that appropriate remedial measures could 
be taken in time. 
The results of the present study may lead to certain 
humble suggestions in this regard, 
(i) An extensive study could be made taking larger sample 
and other psychological factors like psychoticism and 
intelligence to get more dependable results. 
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( i i ) Socio-econoxnic background along with r u r a l and urban 
background of s t u d e n t s may g i v e some i n t e r e s t i n g 
r e s u l t s , 
( i i i ) A s tudy of academic achievement in r e l a t i o n t o 
adjustment and f rus t ra t ion can be made by cont ro l l ing 
t he i n t e l l i g e n c e . 
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